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Instructional Model at Tootgarook Primary School

Why is it important?e

The instructional model serves as a foundational framework for effective teaching and learning. It provides a structured approach to deliver
lessons that are engaging, comprehensible, and impactful for all students. Here's why it's crucial:

Clarity and Focus

Evidence-Based
Practices

Cognitive Support

Student Engagement

Consistency and
Predictability

The model helps teachers to clearly
define and communicate learning
objectives, ensuring that students
understand what they are expected to
learn and achieve in each lesson.

It incorporates research-based
strategies, such as those
derived from Rosenshine’s
Principles, which emphasise
the value of practice, the
importance of activating prior
knowledge, and the need for
regular review.

Recognising the limitations of
working memory, the model
advocates for breaking down
learning into small,
manageable steps. This makes
it easier for students to absorb
and retain new information
without becoming
overwhelmed.

By using techniques like daily
reviews, guided practice, and
interactive questioning, the
model keeps students actively
engaged, promoting better
understanding and retention of
the material.

A consistent instructional
model across all classes helps
students know what to expect,
which reduces anxiety and
allows them to focus more on

learning.

(ST g
S8 ..
/ CQ NS
ENVIRONMENT S \‘% AN
e ER
r d '1 £1 A
. . = 3
e e 5 g
. - S

%

’

L4
FORGOTTEN

Recommended Reading:

1.

Willingham’s Simple Model of Memory, drawn by Caviglioli

(2019).

Sweller’s Cognitive Load Theory in Action (Oliver Lovell,

2020)

Rosenshine's Principles in Action (Tom Sherrington, 2019)

One influential framework we use in our school is Dan Wilingham's model of the learning process . This model helps us understand how learning works
and guides us in creating effective teaching strategies that support all students.
The Basics of Willingham's Learning Model
This model is a visual representation that explains how learning happens in the brain. It highlights the key stages and factors involved in the learning

process, helping teachers identify why students might struggle and how to support them. Here’s a breakdown of the main components of the model:

Attention

Working Memory

Prior Knowledge

Practi | Refrieval

sct Buildi

Learning starts with attention.
Students need to focus on the
material being taught. If their

absorb the lesson effectively.

classroom setup(see appendix),
engagement norms such as
pair/share and use of mini
whiteboard, and cold calling.

attention is elsewhere, they won't

Strategies to secure attention include

Working memory is where we
process new information.

If too much information is
presented at once, it can
overwhelm students. To avoid
this, teachers break down
complex ideas into smaller,
manageable steps.

However, it has limited capacity.

Learning new information is
easier when it connects to what
students already know. This is
why we often start lessons by
reviewing prior knowledge. This
helps to make new concepts
more relatable and easier to
understand.

Repeated practice is essential
for moving information from
working memory into long-term
memory. Regular review
sessions (daily, weekly,
monthly) help students recall
and apply what they’ve learned,
reinforcing their knowledge.

A schema is a mental
framework that helps organise
and interpret information. By
linking new knowledge to
existing schemas, students can
better understand and
remember what they learn.
Teachers help students build
and expand their schemas
through structured lessons and
meaningful connections.

Rosenshine, B. (2012) Principles of Instruction: Research-Based Strategies That All Teachers Should Know. American Educator, 36(1), p12-39.




How It Aligns with the Victorian Teaching and Learning Model 2.0 Elements of Learning

Lesson Component

Attention, Focus and Regulation

Knowledge and Memory

Retention and Recall

Mastery and Application

Learning Objective

Directs focus toward a clear, specific
learning goal; helps students regulate
attentfion by anchoring the lesson
purpose.

Frames the new content explicitly,
connecting it to curriculum-aligned
concepts and prior learning.

Helps manage cognitive load by
clarifying the infended outcome and
expectations.

Clarifies the standard students are
working to master; supports goal-driven
application of skills.

Activating Prior Knowledge
/ Daily Review

Activates student aftention by fapping
into familiar material and engaging alll
learners early in the lesson.

Connects new learning to long-term
memory structures by reactivating prior
learning, strengthening mental models.

Strategically uses refrieval practice to
support memory consolidation; lightens
cognitive load by making concepts
easier to access.

Lays the groundwork for students to
fransfer prior skills and knowledge into
new contexts.

Concept Development

Engages student attention through
explicit instruction, use of examples,
and interactive questioning.

Builds well-structured mental models
through step-by-step explanation of
new concepts.

Breaking down concepts reduces
unnecessary cognifive load, making it
easier to retain key information.

Lays the conceptual foundation
needed to accurately apply skills later
in the lesson.

Skill Development

Keeps students focused through
teacher modelling and guided
narration of thought processes.

Builds procedural memory by
demonstrating how concepts are used
in confext.

Uses scaffolds and modelling fo avoid
overload, especially when infroducing
new or complex skills.

Begins fransition from conceptual
understanding to fluent execution;
models mastery in action.

Guided Practice

Students regulate their thinking and
maintain engagement through
scaffolded, collaborative problem
solving.

Reinforces knowledge through
application, with teacher feedback to
refine understanding.

Keeps cognitive load manageable
through worked examples and gradual
release strategies.

Encourages skill fluency through
repeated, supported practice—critical
for building mastery.

Independent Practice

Requires students to self-regulate and
sustain attention without scaffolds.

Tests whether students have encoded
knowledge well enough to use it
independently.

Strengthens recall through application
without supports, confirming that
content has moved to long-term
memory.

Demonstrates readiness to tfransfer and
generdlise learning to novel tasks—true
mastery.

Objective Demonstration

Encourages attention and effort by
making success criteria visible and
achievable.

Challenges students to retrieve,
organise, and express understanding of
key knowledge and skills.

An authentic retrieval opportunity;
provides the teacher with visible
evidence of what has and hasn’t been
retained.

Summarises and tests the full scope of
understanding and application from
the lesson—confirming students can
perform the objective unaided.




How It Aligns with the Victorian Teaching and Learning Model 2.0 Elements of Teaching

Lesson Component

Planning

Enabled Learning

Explicit Teaching

Supported Application

Learning Objective

Plans clear, curriculum-aligned objectives
describing what students should know and
be able to do.

Communicates objectives clearly so students
focus on learning goals and connect new
content to prior knowledge

Explicitly states clear objectives (aligned to
curriculum) to guide instruction.

Students use objectives and success criteria
as a guide to apply learning in tasks, ensuring
intended outcomes are met.

Activating Prior Knowledge
/ Daily Review

Plans include a brief review of prior
knowledge to activate readiness and
connect fo new content.

Engages all learners by connecting new
content fo their existing knowledge, making
learning feel relevant and achievable.

Teacher explicitly activates prior knowledge
and ensures it is sufficient fo build on.

Revisiting prior knowledge as a scaffold helps
students practice and reinforce new skills
independently.

Concept Development

Plans to define and model the concept
clearly, breaking it infto manageable steps
and examples.

Presents new concepts in small, manageable
chunks, often with visual aids or examples to
accommodate different learners.

Teaches and explains the concept explicitly,
using definitions, modelling, and think-alouds
so students grasp new ideas.

Provides worked examples and scaffolded
practice with feedback so students apply
and build understanding of the concept.

Skill Development

Plans to model the skill with clear steps before
asking students to practice, aligning to
objectives.

Ensures demonstration is clear for all students,
using explicit examples and step-by-step
modelling.

Teacher explicitly models the skill,
demonstrating each step and ‘thinking
aloud’ to clarify reasoning.

Guides practice of the skill with scaffolding
and feedback, ensuring students have
chances to apply and deepen
understanding.

Guided Practice

Plans guided practice (whole-class or group
work) aligned to the objective, ensuring
examples and support are prepared.

Scaffolds collaborative work (e.g., guided
examples, peer pairing) to help all learners
progress during guided practice.

Checks understanding frequently, offering
prompts and corrective feedback as
students practice the skill fogether.

Provides feedback and fades supports during
guided practice, ensuring students are ready
to apply skills on their own.

Independent Practice

Plans independent practice (e.g., tasks,
homework) with clear instructions and criteria
aligned to learning goals.

Sets clear tasks and monitors during
independent work, responding to questions
as needed.

Before independent work, teacher explicitly
clarifies the task and success criteria, then
monitors and infervenes as needed.

Monitors progress and offers help as needed,
so independent tasks reinforce learning
goals.

Objective Demonstration

Plans an end-of-lesson check to verify all
students can apply the concept and skills
outlined in the objective.

Sets clear success criferia and encourages all
students fo confidently demonstrate their
understanding of the objective.

Teacher explicitly checks understanding
against the objective, confirming each
student can apply the concept and skills.

Uses targeted checks and support (e.g.,
hints, examples) during the final
demonstration to help all students meet the
objective.




Tootgarook Primary School Instructional Model

How We Use This Information to Form the Basis of Our Instruction

Learning
Objectives

Activating Prior
Knowledge

Concept Skill
Development | Development

Guided
Practice

Independent
Practice

Objective
Demonstration

Each lesson begins
with a clear learning
objective derived
from curriculum
standards. This ensures
that all instruction is
purposeful and
aligned with

Lessons start with
activities that connect
new material fo what
students already
know. This reduces
cognitive load and
helps to embed new
information into

New concepts are
infroduced in small,
digestible steps, with
plenty of examples
and non-examples fo
clarify understanding.
Teachers use
questions to check for

Teachers model new
skills using concrete
examples, linking
abstract ideas to

students’ experiences.

Students then practise
these skills in a guided
setting, with the

The bulk of the lesson
involves students
working through new
material with teacher
support. This ensures
that students are
applying their new
knowledge correctly

Students are given
opportunities to apply
what they've learned
independently,
allowing the teacher
to assess their
understanding and
provide additional

At the end of each
lesson, students
demonstrate their
understanding of the
learning objective
through tasks that
assess their ability to
apply new knowledge

educational goals. long-term memory. understanding and teacher providing and building support as needed. and skills. This provides
address any support and confidence. valuable data for
misconceptions feedback. teachers to decide
immediately. whether fo move on
or revisit certain
concepts.
Learning Activating Prior Concept Skill Guided Independent Objective
Objective Knowledge Development | Development Practice Practice Demonstration
ﬁ @ ‘a L‘g Huﬁ ﬁ E‘E]
. Focused statement . Connect prior . Present new . Model task Present new . Students complete ° Check application
of skill and concept. knowledge to new material in small completion with material in smalll tasks independently. of concept and skill.
. Derived from learning. steps. narration. steps. . Teacher observes . Use exit tickets to
Curriculum . Daily, weekly, and . Teach definitions, . Link abstract ideas Provide models and and provides assess learning.
standards. monthly reviews. examples, and to concrete scaffolds. support. ° Divide, dig, and
. Includes concept, . Ask questions and non-examples. examples. Guide student . Actively roam and decide next steps
skill, and context. check for . Use hinge-point . Use Checks for practice and check check on students based on exit ticket
° Presentation to understanding. questions to ensure Understanding for understanding. needing additional results.
students: read, . Use engagement understanding. (CFUs). Use worked help.
chorally read, or norms (pair-share, . High success rate . Reteach and examples (faded or
volunteered whiteboards). required before remodel if Rule of Two).
moving on. necessary.




Tootgarook Primary School Lesson Design

Lesson Part | | do/We Time Rosenshine’s HITS HIWS Teacher Expectations Student Expectations
do/You do Interval Principles
1-2 Setting goals Foster student Learning Objectives are infroduced and read Students chorally read objective with
_— We do minutes self efficacy as a class. teacher
Objective ETn%ogf Teacher reads objectives to students, pausing Students read objectives to their partner.
stuaents ..
and explaining key vocabulary.
5-10 D""Vk'fe“e: Structuring Foster student Review prior learnings that are a prerequisite Active listening at all times.
w ) . ) .
We do minutes MjithTnglview I'fslsfnls :lf efficacy for new learning. Respond to check for listenings when
- Ask Questions viple gage Reteach relevant sub-skills that will be used in called upon
v ¢ Exposures students . . L
Prior Check for o ) the new learning Follow routines for mini whiteboard use (see
Knowledge student Questioning Establish and i . . ]
understanding Feedback maintain clear Use lofs of student interaction using the EDI appendix)
Metacognitiv classroom engagement norms ( pair-share, whiteboards Follow routines for pair and shares/turn and
e Strategies expectations etc.) talks
Consistent cold calling of students. No opt outs. When students are cold
Should be no more than 10 minutes. called, students are expected to respond.
(See no opt out figure in appendix for
further breakdown)
10-15 Ask Questions Structuring Foster student Teach the concepts of the lesson- definitions, Students tracking the teacher at all times.
heck f . .
I do minutes Scmzzmor Lessons self efficacy examples, non-examples and resources- Whiteboards are parked unless used for
understanding TExp“CAT Ef”?fgf relating to the leamning objective. CFU.
eacnin S ents
Present new 'ng vaer Make sure that examples and non-examples No opt outs. When students are cold
material in small Questioning Establish and
steps Feedback maintain clear are of the concept. called, students are expected to respond.
Obtain a high Metacognitiv classroom Examples of the skill execution go info the next (See no opt out figure in appendix for
success rate e Strategies expectations phase of the lesson , so therefore should not further breakdown)

Concept
Development

Collaborative
Learning

be explained in this part of the lesson.

A hinge-point question can be used to
determine whether conceptual understanding
is understood well enough to confinue in the
skill progression

If students are unable to answer a hinge point
question, do not move on with the lesson. The
lesson hinges on this understanding, so
therefore must be retaught. Success rate of at
least 80%, with interventions in place for the
remaining.

Check for understanding every 2 minutes
using a variety of strategies (cold call etc.)




| do 10 Ask Questions Structuring Foster student Model completing the task using the exact Students fracking the teacher at all fimes.
minutes gsg:::or Lesslf’r_‘: self efficacy steps given to the students. Whiteboards are parked unless used for
il understanding TEZZ::Crling SETT}%Z?]Z While completing this, the teacher should CFU.
Development Prester}f ‘“_eW | Worked Establish and narrate their thinking (think aloud). No opt outs. When students are cold
?:pfm sme Examples maintain clear Link abstract ideas to concrete examples, called, students are expected to respond.
Provide models Multiple classroom either using a Concrete-pictorial-abstract (See no opt out figure in appendix for
Exposures expectations approach, or through visual representations. further breakdown)
Questioning Link abstract knowledge to experiential
Feedback knowledge
Metacognitiv Check for understanding every 2 minutes
e Strategies . . .
Collaborafive using a variety of strategies (cold call etc.)
learning
We do 20 Present new Structuring Foster student As the teacher moves through multiple Students fracking the teacher at all fimes.
g:;:::e minutes sr?;;‘sam‘ el Less.or.ms self efficacy examples, they gradually release the Whiteboards are parked unless used for
ﬂ‘zili‘ Provide Models Explicit Engage responsibility of completing the task/ applying CFU.
Provide scaffolds Teaching STUder.m the concept. No opt outs. When students are cold
for difficult tasks Worked Establish and .
Guide student Examples maintain clear Use of either faded worked examples or the called, students are expected to respond.
practice Multiple classroom EDI rule of two to be used. (See no opt out figure in appendix for
é;k QE‘?‘S”O”S Exposures expectations Faded Worked Examples refers to the process further breakdown)
Smjgmor Questioning Build of presenting students first with a complete Practice examples on mini whiteboards.
understanding Feedback relationships worked example, and next with only one line Students gradually increase the amount of
Obtain a high Metacognitiv with students of working missing. Lines are progressively responsibility they carry in the lesson.
successrate e.STrOTegles omitted until students are completing full
Differentiated
Collaborative problems independently.
learning The Rule of Two is where you present problems
in matched pairs. You solve the first one and
the students solve the matching one, with the
first one sfill visible to the students.
Use of mini-whiteboards and questioning
throughout, and hinge-point questions for
each variation. Provide instant feedback.
Hinge-point question: used fo determine
whether students are capable of moving onto
independent practice
You do 10 Independent Questioning Foster student self The teacher is actively roaming at all times Students complete task(s) independently
& oo minutes PorgtCoTEz high Ei?:é:ﬁ;ed E:g;gceysmdems and should have a clear path creott_afj that thgt are dire;ﬂy relevant to the learning
Establish and ensures that students that need additional objective while the teacher observes,
;L:S\ZZS; rate gzi'::s;”mc'eﬂf support are checked on at least 2 fimes to responds to questions, and checks after
scaffolds for expectations every other students’ check. completion.
difficult tasks Routines must be established about what Abiding by expectations of set routines in

independent practice looks like, sounds like,
feels like in this classroom.

the classroom.




success rate

You do 2-3 Ask Questions e  Questioning e Fosterstudent
minutes | Checkfor e  Feedback self efficacy
@ student . Engage
understanding students
Obtain a high . Establish and

maintain clear
classroom
expectations

Teachers must check that all students can
prove that they can apply the concept and
execute the skill from the learning objective.
An exit ticket prior to the students leaving the
lesson to check they have learnt what we
have taught. A good exit ticket should permit
valid inferences about students’ learning,

e Students complete one of the following:
Exit Ticket

“Traffic Light Check”
Thumbs up, side, down
Student self-reflection tool

O O O O

provide useful data and be focused.

Recommended Reading:

1. Explicit Direct Instruction (EDI):The Power of the Well-Crafted, Well-Taught Lesson (Hollingsworth & Ybarra, 2008)

Lesson Component

Description

Learning objective
(2 -3 minutes)

Focused statement describing the skill and concept of the lesson. A learning objective is a statement that describes what
students will be able to do successfully and independently at the end of a specific lesson. They are clear, and come right
from the Curriculum standards. They must contain a concept(big idea) and a skill (verb), and might include
context(conditions, e.g on tech) or directions and examples (represented with arrays). New material must be taught in
small steps due to the limitations of working memory, so lessons must be broken down into smaller parts.

To create a learning objective -
e Select a grade-level content standard
e |dentify all the skills, concepts and context in the standard.
e Deconstruct, or break down the standard into specific Learning Objectives.

The learning objective must be presented to the students. It can be read, chorally read and then volunteered to be read.

Activating Prior
Knowledge/Daily Review
(5-10 minutes)

Daily Review

Weekly and Monthly Review

Ask Questions

Check for student understanding

One of the purposes of daily review/APK is to reduce the cognitive load at the beginning of the lesson that is designed to
build on this knowledge. We want to make connections to this prior knowledge to make it find its way into long-term
memory. It also serves as a check to see that, with some time having passed, students have secured the knowledge
required in their memory in good enough shape to go build on it further.

Look at the Learning Objective and the student problems to identify what to activate.

Activate prior knowledge by activating prior experiences that provide examples of the new learning.
Reteach relevant sub-skills that will be used in the new learning

Use lots of student interaction using the EDI engagement norms ( pair-share, whiteboards etc.)
Should be no more than 10 minutes.

Concept Development

Teach the concepts of the lesson- definitions, examples, non-examples and resources- relating to the learning objective.
At this point in the lesson, make sure that examples and non-examples are of the concept. Examples of the skill execution




(10-15 minutes)

Ask Questions

Check for student understanding
Present new material in small steps
Obtain a high success rate

go into the | DO - WE DO - YOU DO., so therefore should not be explained in this part of the lesson. A hinge-point
question can be used to determine whether conceptual understanding is understood well enough to continue in the skill
progression

E.g. Definition: A simile is a type of figurative language that compares two unlike things using the words like or as.

Examples: James runs like a cheetah
Tim is like a strong horse

Non examples: James is very fast
John like cheetahs.

Hinge point question: Which sentence uses a simile? How do you know?

She was as quiet as a mouse
She is quiet

If students are unable to answer a hinge point question, do not move on with the lesson. The lesson hinges on this
understanding, so therefore must be retaught. Success rate of at least 80%, with interventions in place for the remaining
20%.

Skill Development (10
minutes)

Ask Questions

Check for student understanding
Present new material in small steps
Provide models

Model: The teacher needs to model completing the task using the exact steps given to the students. While completing
this, the teacher should narrate their thinking.

We must be sure to link abstract ideas to concrete examples, either using a Concrete-pictorial-abstract approach, or
through visual representations. We want to link abstract knowledge to experiential knowledge.

CFU: Checks for Understanding and participation at this stage of the lesson require students to explain back to the
teacher what has been shown to them. Once again, if students are unable to respond to the CFU, then reteach and
remodel.

Guided Practice (20
minutes)

Present new material in small steps
Provide Models

Provide scaffolds for difficult tasks
Guide student practice

Ask Questions

Guided: this is the heart of a skill-based lesson and will be where the bulk of instructional time is spent. As the teacher
moves through multiple examples, they gradually release the responsibility of completing the task/ applying the concept.

The worked example effect is the most important of the cognitive load theory effects, and therefore need to be used
correctly. The worked examples are a substitute for the lists of problems that students conventionally are asked to solve
after the lesson. They are not a substitute for that lesson presented by the teacher.

Either using faded worked examples or Rule of two is essential.




Check for student understanding
Obtain a high success rate

Faded Worked Examples refers to the process of presenting students first with a complete worked example, and next
with only one line of working missing. Lines are progressively omitted until students are completing full problems
independently.

The Rule of Two is where you present problems in matched pairs. You solve the first one and the students solve the
matching one, with the first one still visible to the students.

CFU: use of mini-whiteboards and questioning throughout, and hinge-point questions for each variation. Hinge-point
question: used to determine whether students are capable of moving onto independent practice

You do (10 minutes)
Independent Practice

Obtain a high success rate
Provide scaffolds for difficult fasks

Independent: Students complete task(s) independently that are directly relevant to the learning objective while the
teacher observes, responds to questions, and checks after completion. The teacher is actively roaming at all times and
should have a clear path created that ensures that students that need additional support are checked on at least 2 times
to every other students’ check. This is where we get a clear picture of whether the students have learnt what we have
taught.

Objective demonstration
(1-2 minutes)

Ask Questions

Check for student understanding
Obtain a high success rate

At the end of a learning sequence, the teacher must check that all students can prove that they can apply the concept and
execute the skill from the learning objective. There will have already been multiple checks for understanding with Hinge
Point tasks throughout the lesson, but this task must assess all elements of the learning objective.

There should be an exit ticket prior to the students leaving the lesson to check they have learnt what we have taught. A
good exit ticket should permit valid inferences about students’ learning, provide useful data and be focused.

The teacher should then divide, dig and decide.
Divide: Sort the tickets into piles

Dig: Identify where students struggled
Decide: Whether to progress to another learning objective or repeat the teaching.

Planning




Appendix

No Opt Qut Options Flowchart

Students in your classroom need Lo know thal it's alright not to know the right answer to a
guestion, but that not knowing is not an excuse for not trying. Use one of the No Opt Out
oplions below to ensure that students who respond to a question with 'l don't know,” or I
can't” or an incorrect or partially correct response. end the sequence with a correcl or
valid answer.

tirmes six?”

Student says 'l dont know” or "l can't”
For example, Cold Call Student A: "What is two

Student A I don'T know.”

Option 1: Stick with the

7~

Teacher. "Two
times six equals
twelve. What is two

Option 1A: Teacher Option 1B: Teacher
gives Student A the provides Student A
SMEWEer.

with a prompl to
solve the equation.

Teacher. "Two

times five equals
times six? ten, What is two
times six?*

Option 2: Go to a stedent
who can solve the prablem

/

AN

Option 2A: Teacher
solicits answer
from Student B.

Teacher: “What is
two times six?”

[

Student B provides
thie correct answer.

Student B: "Two
times six is twelve.”
Teacher "Student A,
what is bwa times

7/

QOption 2B: Teacher
asks Student B to
provide a promgt for
Student A to help
solve equation,

Teacher. “What's a
prampt o help
Student A7 What is
P Limmes i

[

Student B provicles
prompt to help Student
A solve.

Student B "Five groups
of two equals ten.”
Teacher: “Student A
wihat |5 teao times s

pd

Student A gives correct answer o the class, Student A: "Two times six equals teelve”

This free resource comes from the Grab and Go section of ZZZ \MDFK@\HDFKDP SIRQ FRP

To view some excellent examples of No Opt Out in the classroom, check out

the following links:

o KWB WDFKO\HDFKDP SIROFRP E®J P DMMUXOCR RSWCHODUXY [UD] IHUMGHR
o KW \WMDEKONHDFKDP SIROFRP E®J ViHH DIGDO WRP DV CR RSW

o KW \MDFKONHDFKDP S

FRP E®J

WH P RYHV EXIG EXQAUH KIJK H S

KHD®A V FOWURRP



http://www.teachlikeachampion.com
http://teachlikeachampion.com/blog/masterful-no-opt-denarius-frazier-video/
http://teachlikeachampion.com/blog/see-aidan-thomas-no-opt/
http://teachlikeachampion.com/blog/joaquin-hernandezthe-moves-build-culture-high-expectations-sean-healeys-classroom/

Mini Whiteboards ®

-In a sentence

Using mini whiteboards to check for student listening and understanding throughout a lesson.

-What'’s the point?

Mini whiteboards allow teachers to get an instantaneous reflection on whether students have been listening and are
understanding the concepts being taught. Mini whiteboards are an alternative to asking students to put their hands up for
solutions and ensure you get 100% engagement in the learning.

-What to do

1.

4.
5.

Pose a question for students to think about. This could be a check for understanding, for students' responses during a
Daily Review or for sharing after a TWPRS.

Give students a set time to think of a response and write it down.

Once students have completed their response, use a clear response for students to show their thinking. (See
considerations for examples)

Have a quick gauge over student responses and check for understanding(see key considerations).

Ask students to clear their whiteboards.

-Key Considerations

When ready to retrieve responses, have students respond to a request. This could be something like “chin it”,
asking students to raise their boards to their chin, “wobble”, wobble their boards above their heads when they are
done, or another purposefully designed request.

If the student response rate is below 50%, consider reteaching the concept. If it is between 50-75%, get students
to pair and share their responses and their reasoning whilst you quickly conference where necessary.

Consider a phased raising of whiteboards (Can | see back row, middle row, front row)

It is essential that students know that this is the only purpose for whiteboards. This needs to be communicated
across all classes for consistency.

If someone holds up a blank board, this is a key sign that they don’t understand or they can’t be bothered. Rather
than hold them accountable, say that you have noticed their whiteboard is empty, go to a couple of other students
for responses and then go back to that student and find out what they think. This will make it clear that no
students can do nothing. Work with this student to say what to write if they do not know what to do (question for
the teacher)

See it in action

Further Reading
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https://www.youtube.com/watch?v=PBayieSHaK4

Classroom Setup
l Student Engagement - Desk Arrangement

1. All students face the teacher.

2. Allstudents can see the screen.
3. Teachers can walk around to monitor studenfts.

4. Students sit close enough to pair-share.
v ! - el Optional: Consider a patterned so students

know where to sit with pariners.

l Screen | Carpet
EQ ABAB

Teacher BABA

~ ABAB
BABA

%
% o

l Student Engagement - Desk Arrangement

More Examples

Keep in Mind: The carpet should face the
screen when teaching.
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